Name: __________________________					Date: ________________________	
Homeroom: _____________________					Class: ________________________
brown girl dreaming (1-2) “february 12, 1963” 	Comment by Jen Rugani: Each day’s lesson is organized around a stretch of pages rather than a particular skill or standard—the content in the novel or story on that day drives the choices we make as planners. From the knowledge we include to the close reading questions we ask to the vocabulary we incorporate, all aspects of the plan are crafted in order to draw out the richness and complexity of the pages students are reading. 

Note: Each lesson is also titled with a catchy or intriguing quote from the day’s reading—typically a line or phrase that has a greater thematic resonance in the lesson.
	
Lesson Objective: Describe how Woodson connects herself to her family’s history.	Comment by Jen Rugani: Objectives are text-driven—in fact, as planners we often finalize the objective as the last step in the process because the process of planning questions and writing key ideas helps us to clarify what the actual goal of the day should be. Objectives are also text-specific, meaning they shouldn’t be applicable across multiple days or units, and they usually include precise language like character/author names or plot events. 

Within the unit plan, schools can track where learning standards are addressed so they can be sure that their long-term focus on developing reading comprehension also ensures content coverage in state assessments.




Do Now
Directions: Review the map and the brief article below, then answer the questions that follow.  
[image: ]	Comment by Jen Rugani: This map and the accompanying text box are an example of an embellishment—a bite-sized piece of knowledge that helps students makes sense of what they’re reading or provides a brief bit of context (in this case, starting to understand the history of the North/South divide that Woodson describes throughout the text). Embellishments are typically relevant in the moment but aren’t necessarily critical knowledge for the rest of the unit.The map to the left shows the location of two important places in Jacqueline Woodson’s life: Columbus, a city in Ohio, and the state of South Carolina. The red line stretching across the middle of the United States represents the Mason-Dixon line, which dates back to the 1700-1800s when slavery was still legal in much of the country. The Northern states above the line were “free” states, where slavery was outlawed, and the Southern states below the line were slaveholding states. Even though slavery has been illegal in every state since 1865, people still refer to the Mason-Dixon line as an imaginary divider between the region of the U.S. known as the North and the region known as the South. 


1. What did the Mason-Dixon line divide in the 1800s?
____________________________________________________________________________________________________________________________________________________________________________________
2. The Mason-Dixon line is still frequently referred to today and holds significance as an “imaginary divider.” Why might it still have a lasting impact on the way people perceive different regions of the U.S.?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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Vocabulary: Emancipate, Evocative	Comment by Jen Rugani: Explicit vocabulary words are typically chosen from the day’s reading (though they may also be words that are not in the text but aid students in analysis—such is the case with the word evocative in this lesson). 

In a typical vocab section of the lesson (approx. 10 minutes), teachers read or call on students to read the word, definition, and discuss the situation and the image. The bulk of vocabulary instructional time is spent in Active Practice so that students have the opportunity to play with and internalize the words through accurate usage.


	Word
	Definition
	Related
Parts of Speech
	Situations
	Image

	
emancipate
verb
	to set free, especially from a figure of authority
	

emancipation
noun

emancipated
adjective
	· The factory workers decided to emancipate themselves from the unfair restrictions of their bosses.

· _________________________________
_________________________________
_________________________________
	[image: ]

	evocative
adjective
	bringing to mind strong images, memories, or feelings
	


evoke
verb
	· The flower’s evocative smell made her think of her first family vacation. 

· _________________________________
_________________________________
_________________________________
	[image: ]



	
Vocabulary Active Practice	Comment by Jen Rugani: In active practice, we try to begin with simpler, more accessible questions and move into more challenging or complex ones over the course of the practice. In later lessons in the unit, Active Practice would also be recursive, meaning words from prior lessons would be incorporated. This section of class should be engaging and fast-paced and we encourage teachers to manage Means of Participation (e.g. Turn and Talk, Cold Call, Show Call, Everybody Writes) to ensure high participation ratio and think ratio.  


	
 As we apply our new word knowledge, be sure to use the vocabulary word in your answer!
[image: ]
1. What images or feelings does this picture evoke for you? 





2. Consider the information you learned from the map in the Do Now. In the early 1800s, do you think you would be more likely to find a supporter of emancipation in the North or the South? Why? 



3. When in a movie might a director include a particularly evocative song? Why? 




4. The musician Bob Marley has a song that includes the famous lyric, “Emancipate yourselves from mental slavery.” What do you think this means?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5. Why might poetry be a particularly evocative form of writing?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Pages 1-2	Comment by Jen Rugani: The day’s reading is divided into cycles—certain stretches of pages that students will read, write about, and discuss. We think carefully about the length and division of cycles to ensure we aren’t disrupting the narrative thread and the pauses to write feel intentional or occur at crucial moments to stamp key ideas.

1. What happened on February 12, 1963?	Comment by Jen Rugani: This question is meant to quickly establish meaning before moving on to deeper analysis; many of our cycles and close reading bursts begin with a question or questions to establish meaning.
__________________________________________________________________________________________
	More on Memoir	Comment by Jen Rugani: This is an example of a literary or “meta” embedding—knowledge about genre and the craft of literature that will help students’ analysis.
The word memoir comes from the French word for “memory.” This is a helpful way of understanding what a memoir is: an author’s telling of their own life, the way they remember it. Even though memoirs are nonfiction—the author tells the true story of their real life—memoirs are uniquely subjective because they are told from just one person’s experience and perspective. A memoir can be honest, but still not perfectly accurate; in fact, most of them are probably not.	Comment by Jen Rugani: Terms that are defined on the Knowledge Organizer are bolded in student materials—this is a cue for students that they can use the KO as a reference.
Memoirs are extremely popular, often topping best-seller lists. Reading memoir gives us a peek into the lives of others and helps us understand what life was like in a particular place during a particular time. Authors of memoir often weave personal stories with broader historical and social context so that they can more vividly evoke the time and place of their experiences.


2. [image: Image result for key icon]Consider this line from the article above:
Reading memoir gives us a peek into the lives of others, and also helps us understand what life was like in a particular place during a particular time.
Why might Woodson have called this first poem “february 12, 1963” instead of “my birthday”? What might this suggest about her purpose in writing this memoir?	Comment by Jen Rugani: This is a version of what we call a Sensitivity Analysis question—a type of Close Reading question meant to develop students’ ear for language and nuance by asking them to consider alternate language to see how subtle changes to the original text create a different effect.
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
	Notes	Comment by Jen Rugani: During the discussion of this question, students take notes in this box and then have the opportunity to revise or add on to their thinking on the lines below.






[image: Image result for key icon]Reread Part 1	Comment by Jen Rugani: This is the second lesson of the unit, and it is the first time they are reading Woodson’s verse (Day 1 is an analysis of a Langston Hughes poem that Woodson uses as an epigraph). Instead of reading several of Woodson’s poems (which students do in later lessons), this lesson focuses on multiple rereads of a single poem so that students can layer depth of meaning and context.
3. Reread this stanza from p. 1:
I am born not long from the time
or far from the place 
where
my great-great-grandparents 
worked the deep rich land
unfree
dawn till dusk
unpaid
drank cool water from scooped-out gourds
looked up and followed
the sky’s mirrored constellation 
to freedom.
a. What is Woodson letting us know about her great-great-grandparents in this stanza? How do you know? Challenge: How might the rhythm of the poem emphasize this idea?	Comment by Jen Rugani: Throughout our plans, we include challenge questions that are meant to be an opportunity for differentiation and further rigor – they are typically optional though a teacher may choose to have all students respond.
__________________________________________________________________________________________________________________________________________________________________________________
b. Turn and Talk: Slavery was declared illegal in the United States in 1865, almost 100 years before Woodson was born. What might Woodson be suggesting when she says she was born “not long from the time” of her great-great-grandparents enslavement?	Comment by Jen Rugani: We often note recommended Means of Participation (MOP) in the plans but encourage teachers to make their own MOP decisions as part of the internalization process.
	Notes













	“Follow the Drinking Gourd”	Comment by Jen Rugani: The drinking gourd is a repeating symbol throughout the text, so students read a short-embedded nonfiction text to start to build knowledge that they will apply at various points throughout the unit.
[image: ]A drinking gourd is a spoon- or cup-like container that can be used to scoop and serve water. In slaveholding states in the American south, the term “drinking gourd” is thought to have been used as a code to refer to the Big Dipper constellation, a formation of stars that looks like a water dipper. This constellation points to the North Star, so it can be used as a navigation tool to help travelers—or escaping slaves—find their way north. The American folk song “Follow the Drinking Gourd,” popular during the Civil Rights movement of the 1950s and 1960s, describes enslaved people using the “drinking gourd” of the Big Dipper as a guide to help them flee north to freedom. An illustration of the Big Dipper constellation, which points north and looks like a drinking gourd.

Jot: What is Woodson referring to when she describes the “sky’s mirrored constellation”?	Comment by Jen Rugani: This is an example of an overlapping question—it asks students to apply the knowledge they’ve developed from the nonfiction text to their reading of Woodson’s poem.
	








4. Turn and Task: In the stanza on p. 5, circle the words, phrases, or lines that you find most evocative. You might consider Woodson’s word choice as well as the rhythm and cadence. Share your annotations with a partner. Why did you choose these moments? What images or feelings did they evoke for you? 	Comment by Jen Rugani: In a Turn and Task, students work with a partner to complete an annotation or written task. 	Comment by Jen Rugani: We often incorporate affective response questions that allow students to react independently and subjectively to their reading. These questions can also give teachers insight into students’ comprehension of plot events, important literary terms, and vocabulary.
	Notes















[image: Image result for key icon]Reread Part 2
5. Reread these lines from pp. 1-2:
I am born as the South explodes,
too many people too many years
enslaved, then emancipated
but not free
a. A paradox is a statement that can be true even though it seems to contradict itself. What makes the phrase “emancipated but not free” a paradox? How could a person be “emancipated but not free”?	Comment by Jen Rugani: This is an example of knowledge feeding. Like a verbal embellishment, a knowledge-feeding statement provides information that is necessary in the moment but not critical to the unit as a whole.
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
b. What is Woodson suggesting about circumstances in the South in 1963? 
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
6. Consider these lines from p. 2:
so that today—
February 12, 1963
and every day from this moment on,
brown children like me can grow up 
free. Can grow up 
learning and voting and walking and riding 
wherever we want.
a. Look at the circled punctuation mark above, then review the list of poetic terms on your Knowledge Organizer. What is this technique called? ____________________________
b. Turn and Talk: What words or ideas are emphasized or separated here? Why?
	Notes





7. [image: Image result for key icon]Reread the final stanza:
I am born in Ohio but
the stories of South Carolina already run
like rivers
through my veins.
Why does Woodson have “the stories of South Carolina” in her veins, even though she was born in Ohio? Challenge: What might this suggest about the stories to come in Woodson’s memoir?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
On Your Own: Reread Part 3	Comment by Jen Rugani: This cycle of reading is designated as AIR or Accountable Independent Reading because students have already read the poem together. 

We also recommend AIR for new sections of text when we believe students should be able to access the section of the story on their own (with the support of an annotation task). If an individual teacher thought their class needed more support, changing the format of reading would be an option and they might choose to do a Read Aloud or FASE Reading instead.	Comment by Jen Rugani: By this cycle, students should have a solid understanding of the literal and more figurative meanings in the poem, so the final cycle asks them to apply an additional layer of depth and consider Woodson’s work as part of a bigger literary tradition.
	“I Was Born”: American Slave Narratives
An important genre of American literature is the slave narrative. Slave narratives are autobiographical accounts written or dictated by formerly enslaved people who shared their stories and experiences of their enslavement and escape. Slave narratives attempted to communicate to a mostly white audience how horrible slavery was in order to persuade readers during the 1800s that the system should be abolished1.
As slave narrative scholar James Olney notes, almost all slave narratives started with “a first sentence beginning, “I was born…,” then specifying a place but not a date of birth.” This reflected the fact that most enslaved people did not know their exact birth dates. Since enslaved people were considered property, slaveholders did not usually keep accurate written accounts of when the people they owned were born. The phrase, “I was born…” was also intended to reinforce the truthfulness, humanity, and directness of the author and their story.	Comment by Jen Rugani: Whenever possible, we try to incorporate direct quotations and citations from reputable sources into our embedded nonfiction. 
1abolished: made illegal


8. Review the definition of anaphora on your Knowledge Organizer, then skim the poem again. What anaphora do you notice?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9. Why might Woodson have borrowed this phrase in her poem?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
10. How does the article above add to your understanding of the significance of the title of this poem?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________











Name: __________________________					Date: ______________________	
Homeroom: _____________________					Class: _____________________
Exit Ticket	Comment by Jen Rugani: At the end of each lesson, we include an Exit Ticket or an opportunity for more structured summative writing. The Exit Ticket is a place for students to show their mastery of the day’s objective—rather than asking students to apply a new lens or analyze in a new way, we see the Exit Ticket as an opportunity for students to sum up the day’s analysis or demonstrate their grasp of important ideas and concepts that have been discussed during class.

1. Complete the following sentences:	Comment by Jen Rugani: This type of developmental writing prompt helps students to incorporate more complex grammatical structures into their writing and thus craft their ideas with more clarity and sophistication.
· Woodson is connected to South Carolina because ________________________________________
________________________________________________________________________________________________________________________________________________________________________
· Woodson is connected to South Carolina, but ____________________________________________
________________________________________________________________________________________________________________________________________________________________________
Challenge: 
· Woodson is connected to South Carolina, so ____________________________________________
________________________________________________________________________________________________________________________________________________________________________




Name: __________________________					Date: ______________________	
Homeroom: _____________________					Class: _____________________
Homework	Comment by Doug Lemov: We provide daily homework for each lesson.  Additional homework options are available within the lesson plan so teachers can tailor the assignment to the students’ needs; however, the unit will remain coherent even if teachers choose not to use the homework provided within the plans.  

Directions: Write a stanza of your own “birthday poem” using “february 12, 1963” as inspiration. Your stanza should begin with “I am born…” and feature at least one of each of the following:
· an enjambment 
· a caesura 
· an end-stopped line 
If you need to, you can reference your Knowledge Organizer for the definitions to these terms. You can also ask a family member or conduct your own research to help you get more information about your personal history as well as the historical context of your birthday.

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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