Name: __________________________					Date: ________________________	
Homeroom: _____________________					Class: _______________________
“Robbie” (pp. 1-9) “The robot left with a disconsolate step”	Comment by Emily Badillo: Each day’s lesson is organized around a stretch of pages rather than a particular skill or standard—the content in the novel or story on that day drives the choices we make as planners. From the knowledge we include to the close reading questions we ask to the vocabulary we incorporate, all aspects of the plan are crafted in order to draw out the richness and complexity of the pages students are reading. 

Note: Each lesson is also titled with a catchy or intriguing quote from the day’s reading—typically a line or phrase that has a greater thematic resonance in the lesson 
	Lesson Objective: Analyze Asimov’s depiction of relationships between technology and humanity. 	Comment by Emily Badillo: Objectives are text-driven—in fact, as planners we often finalize the objective as the last step in the process because the process of planning questions and writing key ideas helps us to clarify what the actual goal of the day should be. Objectives are also text-specific, meaning they shouldn’t be applicable across multiple days or units, and they usually include precise language like character/author names or plot events  

Within the unit plan, schools can track where learning standards are addressed so they can be sure that their long-term focus on developing reading comprehension also ensures content coverage in state assessments.



Do Now
Directions: Read the text below and answer the questions that follow. 
	What is Science Fiction?	Comment by Emily Badillo: This is the first day of the Science Fiction unit, so this Do Now is meant to build students’ genre understanding and to develop some shared language teachers and students can use when describing and analyzing science fiction. Asimov and Bradbury are both authors they will study in more depth over the course of the unit, and these quotes will be brought back in for further analysis as students dive deeper into the genre. 
Science fiction is a literary genre that deals primarily with the impact of actual or imagined science upon society and individuals and contains elements that don’t exist in the real world. It can be hard to define science fiction precisely, and many writers have come up with their own definitions: 	Comment by Emily Badillo: Terms that are defined on the Knowledge Organizer are bolded in student materials—this is a cue for students that they can use the KO as a reference 
· Science fiction can be defined as that branch of literature which deals with the reaction of human beings to changes in science and technology. – Isaac Asimov
· I define science fiction as the art of the possible [… Science fiction] is the history of ideas, and they are always ideas that work themselves out and become real and happen in the world. – Ray Bradbury
· Science fiction deals with improbable1 possibilities. – Miriam Allen de Ford
1improbable: not likely to be true or to occur


1. Choose one of the underlined phrases in the definition above and jot notes below to reflect on what it means. Challenge: What examples of this have you seen in other works of science fiction?	Comment by Emily Badillo: Throughout our plans, we include challenge questions that are meant to be an opportunity for differentiation and further rigor – they are typically optional though a teacher may choose to have all students respond 
	Notes





2. What is similar about the way all three authors quoted above view science fiction? 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. Challenge: Write your own definition of science fiction.
________________________________________________________________________________________________________________________________________________________________________________________ 
[image: ]
4. 
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Vocabulary: Theorize, Disconsolate	Comment by Emily Badillo: Explicit vocabulary words are typically chosen from the day’s reading (though they may also be words that are not in the text but aid students in analysis). 

In a typical vocab section of the lesson (approx. 10 minutes), teachers read or call on students to read the word, definition, and discuss the situation and the image. The bulk of vocabulary instructional time is spent in Active Practice so that students have the opportunity to play with and internalize the words through accurate usage. 


	Word
	Definition
	Related
Parts of Speech
	Situations
	Image

	theorize
verb
	to form a theory about what is true or real; to speculate  
	theory
noun

theoretical
adjective
	· Many scientists theorize about the possibility of life on other planets. 

· ______________________________________________________________________________________________________________________________
	[image: ]

	disconsolate
adjective
	unable to be consoled or comforted; dejected or unhappy  
	disconsolately
adverb
	· The team returned home disconsolate after three losses to their biggest rivals. 

· ______________________________________________________________________________________________________________________________
	[image: ]



	
Vocabulary Active Practice


	
 As we apply our new word knowledge, be sure to use the vocabulary word in your answer!	Comment by Emily Badillo: In active practice, we try to begin with simpler, more accessible questions and move into more challenging or complex ones over the course of the practice. In later lessons in the unit, Active Practice would also be recursive, meaning words from prior lessons would be incorporated. This section of class should be engaging and fast-paced and we encourage teachers to manage Means of Participation (e.g. Turn and Talk, Cold Call, Show Call, Everybody Writes) to ensure high participation ratio and think ratio.  
1. Imagine you returned home from school and saw a puddle of spilled milk, a broken bowl, and an open window in your kitchen. What might you theorize had happened? Challenge: Try to think of a second theory to explain these events.   

2. Imagine a friend of yours appears disconsolate. Would you try to console them anyway? Why or why not? 

3. The word disconsolate combines the Latin word consolari (“to console”) with the prefix dis-, indicating opposite or absence. How might this etymology help us recall the definition of the word “disconsolate”?  



4. What do you theorize cell phones will be like ten years from now? Why is that your theory? 

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________















Pages 1-5	Comment by Emily Badillo: The day’s reading is divided into cycles—certain stretches of pages that students will read, write about, and discuss. We think carefully about the length and division of cycles to ensure we aren’t disrupting the narrative thread and the pauses to write feel intentional or occur at crucial moments to stamp key ideas. 
Annotation Task: Recall this definition from our Do Now: 
Science fiction is a literary genre that deals primarily with the impact of actual or imagined science upon society and individuals and contains elements that don’t exist in the real world.
As you read, note any details that connect to the underlined phrases. 
	Notes






1. What was the first moment in the story that you realized it must be science fiction? Why was that the moment? Explain your thinking. 	Comment by Emily Badillo: We often begin the writing portion of a given cycle with more affective response question or questions that help to establish meaning—this gives the teacher insight into students’ comprehension of plot events before attempting to move into deeper analysis.
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. [image: Image result for parallelepiped]Turn and Talk: Describe the relationship between Robbie and Gloria. How do they communicate? 	Comment by Emily Badillo: This parallelepiped is an example of an embellishment—a bite sized piece of knowledge that helps students makes sense of what they’re reading (in this case, being able to picture the shape of Robbie’s head). Embellishments are typically relevant in the moment but aren’t necessarily critical knowledge for the rest of the unit. 	Comment by Emily Badillo: We often note recommended Means of Participation in the plans but encourage teachers to make their own MOP decisions as part of the internalization process 
Note: A parallelepiped is a three-dimensional shape formed by six parallelograms


[image: Image result for key icon]
3. Reread these lines from p. 2: 
Gleefully, she turned on the faithful Robbie, and with the basest1 of ingratitude, rewarded him for his sacrifice by taunting him cruelly for a lack of running ability.
 1basest: lowest or meanest 
a. Explain the line above. What is Robbie’s “sacrifice”? How does Gloria “[reward] him”? 	Comment by Emily Badillo: This question format is typical for close reading bursts—the first part of the question establishes meaning in the line (ensuring a shared, accurate, and precise understanding of what’s happening) before the second part of the question moves into analysis of a particular word choice or author’s craft move 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
b. Consider the changes in bold. 	Comment by Emily Badillo: This is what we call a Sensitivity Analysis question—it’s meant to develop students’ ear for language and nuance by helping them see how subtle changes to the original text create a different effect. 
Gleefully, she turned on Robbie, and with the basest1 of ingratitude, returned his favor by taunting him cruelly for a lack of running ability.
1basest: lowest or meanest
How do these changes impact Robbie’s characterization? What’s emphasized about Robbie in the original? Challenge: Consider the contrast between Robbie and Gloria. 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
	Notes	Comment by Emily Badillo: During the discussion of this question, students take notes in this box to keep track of their peers’ insights and then have the opportunity to revise or add on to their thinking on the lines below 






Additional Insights 
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Cycle 2	Comment by Emily Badillo: In this lesson, the second cycle doesn’t ask students to return to the primary text; instead, the cycle involves reading, writing about, and discussing a complex piece of nonfiction. 
	Robots in Literature
adapted from “The Frankenstein Complex and Asimov's Robots” by Gorman Beauchamp
In 1818, Mary Shelley wrote Frankenstein about a scientific creator and his out-of-control, monstrous creation, a living being created out of spare human parts. Some call Frankenstein the first true science fiction story; when Dr. Frankenstein created his monster, the idea that men could create other men was born. 
Just over a century later, Karl Capek, in his play R.U.R., carried forward the Frankenstein myth, but with a significant variation: instead of trying to create humans, an engineer named Rossum creates the first robots (a word coined by Capek which means “forced labor” in his native Czech). A pattern emerges in these stories that still informs much of science fiction: the robot, a symbol of modern technology, takes on a will and purpose of its own, independent of and detrimental1 to human interests. 
In a 1964 introduction to a collection of robot stories, Isaac Asimov protests against the horrific, pessimistic2 attitude toward artificial life established by Mary Shelley, Karel Capek, and their numerous followers: 
One of the stock plots of science fiction was that of the invention of a robot—usually pictured as a creature of metal, without soul or emotion. Under the influence of the well-known deeds and ultimate fate of Frankenstein and Rossum, there seemed only one change to be rung on this plot: --Robots were created and destroyed their creator; robots were created and destroyed their creator; robots were created and destroyed their creator –
In the 1930s I became a science fiction reader, and I quickly grew tired of this dull hundred-times-told tale. […] As a machine, a robot will surely be designed for safety, as far as possible. If robots are so advanced that they can mimic the thought process of human beings, then surely the nature of those thought processes will be designed by human engineers and built-in safeguards will be added. 
Will all this in mind I began, in 1940, to write robot stories of my own—but robot stories of a new variety. Never, never was one of my robots to turn stupidly on his creator. 
The robots of his stories, Asimov concludes, were more likely to be victimized3 by men, suffering from the Frankenstein complex, than vice versa. […] His robots are our friends, devoted to serving humanity, not our enemies, intent on destruction. 
1detrimental: obviously harmful, damaging
2pessimistic: tending to believe the worst will happen
3victimized: singled out for cruel or unjust treatment 


4. [image: Image result for key icon]A stock plot refers to a plot or storyline that is reused again and again and is therefore predictable. Describe what Asimov sees as a “one of the stock plots of science fiction.” How does he feel about this stock plot? 	Comment by Emily Badillo: This question is meant to establish meaning of the nonfiction text (before attempting to have students apply knowledge from the nonfiction in their analysis of the fiction). 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
5. Reread this line from the article above: 
The robots of his stories, Asimov concludes, were more likely to be victimized by men, suffering from the Frankenstein complex, than vice versa. […] His robots are our friends, devoted to serving humanity, not our enemies, intent on destruction.
a. Turn and Talk: What does the author mean by “the Frankenstein complex”? 

b. Summarize this quote. What is the author of the article saying about Asimov’s robots? 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Annotation Task: In the article above, Asimov argues that in science fiction stories, robots are typically depicted as “[creatures] of metal, without soul or emotion.” Reread pp. 1-6 and note any descriptions of Robbie’s emotional state. Does he appear to have “soul or emotion”?  Note: Pay particular attention to the adverbs the narrator uses to describe him. 	Comment by Emily Badillo: At this point in the lesson, after reading and discussing the nonfiction, students have the opportunity to reread the story’s opening and examine it through a new lens. They shouldn’t be struggling to make meaning of the plot anymore and can now analyze with a greater degree of complexity. 
	Notes






6. [image: Image result for key icon]How does Asimov introduce Robbie on pp. 1-2? Why might he have done so? Consider Asimov’s goal to write “robot stories of a new variety.” 	Comment by Emily Badillo: This is an example of an overlapping question—it asks students to apply the knowledge they’ve developed from the nonfiction text to their reading of the fiction 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. [image: Image result for key icon]Beginning with the word “Unlike,” describe how Asimov’s depiction of Robbie differs from the typical portrayal of robots in science fiction.  Challenge: Embed a quote from the passage above. 	Comment by Emily Badillo: This type of prompt helps students to incorporate more complex grammatical structures into their writing and thus craft their ideas with more clarity and sophistication 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Revision
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Pages 5-8: On Your Own 	Comment by Emily Badillo: This cycle of reading is designated as AIR or Accountable Independent Reading because we believe students should be able to access this section of the story on their own (with the support of an annotation task). If an individual teacher thought her class needed more support, changing the format of reading would be an option and she might choose to do a Read Aloud or FASE Reading instead 
Annotation Task: As you read, note each human character’s perspective on Robbie and continue to annotate any evidence of Robbie’s “soul or emotion.” 
	Notes





	Narrative distance refers to the proximity or distance between the story’s narrator and the characters being described. For example, a narrator who relays both the conscious and unconscious thoughts of a character creates the smallest possible distance between narrator and character; a narrator who only reports the external, observable actions of a character creates the largest possible distance. Authors can manipulate narrative distance, using it like a camera to zoom in on a character’s point of view to create closeness between characters and readers. 	Comment by Emily Badillo: This is an example of a literary or meta embedding—literary knowledge that will help students analyze a particular moment or scene 


8. [image: Image result for key icon]Consider these lines from p. 5: 
	Mrs. Weston
	Robbie

	It was the high-pitched sound of a woman who has been calling not once, but several times; and had the nervous tone of one in whom anxiety was beginning to overcome patience. 
	Robbie obeyed with alacrity for somehow there was that in him which judged it best to obey Mrs. Weston, without as much as a scrap of hesitation […] Gloria’s mother […] was a source of uneasiness to Robbie and there was always the impulse to steal away from her sight.


a. Contrast the narrative distance in these two excerpts. Does the narrator relay the external, observable actions or internal, unconscious thoughts of each character? Explain your thinking. 
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
b. Why might Asimov have chosen to vary the narrative distance in this way? What is its effect on us as readers?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9. Reread this conversation between Gloria’s parents: 
	The paper rustled to the floor and Weston turned a weary face toward his wife, “What is it dear?” 
“You know what it is, George. It’s Gloria and that terrible machine.” 
“What terrible machine?” 
“Now don’t pretend you don’t know what I’m talking about. It’s that robot Gloria calls Robbie. He doesn’t leave her for a moment.”
“Well, why should he? He’s not supposed to. And he certainly isn’t a terrible machine. He’s the best darn robot money can buy and I’m damned sure he set me back half a year’s income. He’s worth it though – darn sight cleverer than half my office staff.”  


a. Turn and Talk: Why might Mr. Weston mention Robbie’s price to Mrs. Weston? What might this reveal about his perspective on Robbie? 

b. What does Robbie mean to each member of the family?  How might these differing perspectives introduce conflict in the story? 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________











Name: __________________________					Date:______________________	
Homeroom: _____________________					Class:_____________________
Exit Ticket	Comment by Emily Badillo: At the end of each lesson, we include an Exit Ticket or an opportunity for more structured summative writing. The Exit Ticket is a place for students to show their mastery of the day’s objective—rather than asking students to apply a new lens or analyze in a new way, we see the Exit Ticket as an opportunity for students to sum up the day’s analysis or demonstrate their grasp of important ideas and concepts that have been discussed during class. 
1. Recall the quote from the article on Asimov: 
The robots of his stories, Asimov concludes, were more likely to be victimized by men, suffering from the Frankenstein complex, than vice versa. […] His robots are our friends, devoted to serving humanity, not our enemies, intent on destruction.
How well does this quote apply to the story of “Robbie”? 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. On p. 6, after being scolded and dismissed by Mrs. Weston, the text states, “The robot left with a disconsolate step and Gloria choked back a sob.” 
Explain the significance of the word “disconsolate” in this moment. Why might Asimov have described the robot in this way? 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________








Name: __________________________					Date: ________________________	
Homeroom: _____________________					Class: ________________________
Homework	Comment by Doug Lemov: We provide daily homework for each lesson.  Additional homework options are available within the lesson plan so teachers can tailor the assignment to the students’ needs; however, the unit will remain coherent even if teachers choose not to use the homework provided within the plans.  
Nightly Reading: “Robbie” pp. 8-9 (from “‘But something might go wrong…’” to … “‘We’re keeping Robbie!’”)
Annotation Focus: 
· How does Mrs. Weston feel about Robbie? What does she want Mr. Weston to do? 
· How does Mr. Weston respond? 

1. Why did the Westons purchase Robbie initially? How has Mrs. Weston’s perspective on Robbie changed? 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. When Mr. Weston tells Mrs. Weston to “pretend Robbie’s a dog,” Mrs. Weston replies, “A dog is different.” What might she mean by this? 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. An ordinance is a law or rule enacted by a city. What ordinance does Mrs. Weston tell Mr. Weston about on p. 9? Why might she have mentioned this ordinance? 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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